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CHARACTERISTICS OF EXEMPLARY
INFORMATION LITERACY PROGRAMS

. Mission
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Staffing

. Outreach

Assessment Evaluation

ACRL IS ILBP: Evaluation Rubric

This rubric will be used to identify programs that exemplify categories of the “Characteristics of
cy that lllustrate Best Practices”

Programs of Information Litera

“Characteristics”
Category

Performance Level 1
Criteria: Emerging

Performance Level 2
Criteria: Advancing,
Significant Progress

Performance Level 3
Criteria: Model Program

Category 1: Mission
Performance
Description: The
Information Literacy
Program's mission
statement includes a
definition of information
literacy; is consistent
with standards set out in
ACRL's Characteristics of
Programs of Information
Literacy that lllustrate
Best Practices: A
Guideling; integrates
with the library's and the
institution’s mission
statements; and is
promoted by the library
and the institution.

The IL Program has a
general statement at the
library or institutional
level, or is working on
one.

An IL Program statement
defining IL is publicized
on the library or
institution’s web site or
in relevant publications.

The IL Program’s mission
statement defining IL is
publicized on the library
or institution’s web site
and in other relevant
publications and
institutional documents.
The statement clearly
reflects the contribution
of institutional
stakeholders and is
aligned with the library's
and institution’s mission
statements.

Category 2: Goals and
Objectives

Performance
Description: The IL
Program has determined
its goals and objectives
and its criteria for
measuring outcomes in
alignment with the
library and institution’s
missions, goals and
objectives. Input from
institutional stakeholders
is accommodated, and
all learners at the
institution are taken into
account.

IL goals, objectives and
measurable outcomes
are in development to
align with the library and
institution’s mission,
goals & objectives. Input
is sought from
institutional
stakeholders.

IL goals, objectives and
measurable cutcomes
are in place, are aligned
with the library and
institution’s mission and
goals, and take into
account all learners at
the institution. Input
from institutional
stakeholders is
accommodated.

IL goals, objectives and
measurable outcomes
are in place, are aligned
with the library and
institution’s mission and
goals, and take into
account all learners at
the institution. IL skills
are presented
sequentially and are
integrated across the
curriculum. Input from
institutional stakeholders
is accommodated.

Category 3: Planning
Performance
Description: The IL
Program has developed a

The IL Program is
engaged in 3 process of
exploring opportunities
and challenges for a

The plan is written and
has been shared with
campus stakeholders; it

addresses the categories

The plan has been
adopted by the
institution and
incorporated into the

SOURCES:

http://www.ala.org/acrl/sites/ala.org.acrl/files/content/aboutacrl/directoryofleadership/sections/is/i
swebsite/about/pubspolicy/ACRL-IS-ILBP%20Rubric%20Final%20March%202013.pdf
http://www.ala.org/acrl/standards/characteristics



http://www.ala.org/acrl/sites/ala.org.acrl/files/content/aboutacrl/directoryofleadership/sections/is/iswebsite/about/pubspolicy/ACRL-IS-ILBP Rubric Final March 2013.pdf
http://www.ala.org/acrl/sites/ala.org.acrl/files/content/aboutacrl/directoryofleadership/sections/is/iswebsite/about/pubspolicy/ACRL-IS-ILBP Rubric Final March 2013.pdf
http://www.ala.org/acrl/sites/ala.org.acrl/files/content/aboutacrl/directoryofleadership/sections/is/iswebsite/about/pubspolicy/ACRL-IS-ILBP Rubric Final March 2013.pdf
http://www.ala.org/acrl/standards/characteristics

ASK A QUESTION!
http://libguides.Imu.edu/acri2015

Integrating Information Literacy into the Core Curriculum: Creating Sustainable Models
Last Updated: Mar 17, 2015 |

URL: http://libguides.Imu.edu/ACRL2015 | & Print Guide
TE—————

E Abstract Ask a Question 7Further Reading Planning 7 Articulation within the Curriculum
BB —— s
Ask a Question & Comments(0) & Print Page

Search: | | All Guides

Submit a Question!

Click here to view Questions & Answers

Ask a Question

* Required

Your question *

v Search



http://libguides.lmu.edu/acrl2015

PART ONE: PLANNING




SELF-QUIZ: PLANNING
bit.ly/acrlquiz

Part 1: Planning TRUE FALSE DON'T KNOW

My campus has developed a shared

definition of information literacy. T F DK
Information literacy is present in my
institution’s planning documents (e.g. T E DK

mission statement, strategic plans, goals,
campus-wide learning objectives).

Information literacy is represented in my
library’s planning documents (e.g. T F DK
mission statement, strategic plan, goals).

There is librarian participation in faculty
governance or on faculty committees.

Librarians are engaged in curriculum
planning at my institution (e.g. curriculum T F DK
review committees).



http://bit.ly/acrlquiz

INSTITUTIONAL CONTEXT

LMU\LA

William H. Han Library


Presenter
Presentation Notes
Loyola Marymount University
8300 FTE
One of 28 Jesuit colleges and universities
Planning = Politics: We must embed our information literacy ideas in the actual curriculum.
LMU’s core curriculum dated back to early 1990s.
Traditional breadth requirements model
Information literacy in old core
English 110 -- Traditional composition course
Classic “one-shot” library instruction
Very labor intensive, not very effective
Library was very dissatisfied, however had clearly defined institutional role that reached nearly all first year students, which was helpful later on.
Core Curriculum Committee formed in 2003.
Library was not initially invited to participate, nor did we.


SHARED GOVERNANCE

LMU|LA

William H. Hannon Library


Presenter
Presentation Notes
LMU librarians do not have faculty status.
Librarians are represented by the Faculty Senate and eligible to serve as voting members on all Senate and governance committees – key point.
Currently two Senate seats serve the library constituency.
Some history of librarians serving on campus committees.
At least some faculty saw us as collaborators regarding one slice of the curriculum.
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Presenter
Presentation Notes
2007-2008 was the New Dawn
AVP announced goal of a new Core Curriculum for Centennial Year of 2011
Library had new Dean who wanted us to participate in Core development
Simultaneously:
The Rise of the a Culture of Outcomes and Assessment
New emphasis on assessment and learning outcomes.
Western Association of Schools and Colleges Special Visit in 2008
We were special. You don’t want to be special. University had a strong incentive to listen to accreditors.
WASC includes information literacy in its five core competencies.
Has had information literacy among “Criteria for Review” for many years
Director of Assessment hired in 2008
University began development of Undergraduate Learning Goals and Outcomes
We collaborated with Director of Assessment to get Information Literacy included in Undergraduate Learning Outcomes
Relationship off to a good start because the library was implementing the iSkills test right when she arrived on campus.
Demonstrated the library’s support of assessment at time when there was lot of campus skepticism.
Goals and Outcomes
Drafted September 2009, finalized February 2010.


I
UNDERGRADUATE LEARNING OUTCOMES

OUTCOME

|NTEGRATIVE Students will be able to integrate an}wlec[ge and skills from multiple

LEARNING &isciplfnes to examine questions
CREATIVE & Stut‘]ents will be able to ask questions, solve pmblems and pmduce works
CRITICAL THINKING througl': the innovation nr ic].eas and concepts and la-f cle'urelo ing and
justiFying solutions t}m:ugl'n critical evaluation and anaﬁrsis

Students wi” be aHe to i(lenthcy inFormation

INFORMATION I j T
needs, locate and access reievant information,
LITERACY e J: [
and critica evaluate a alverse array or sources.
WRITTEN & ORAL Students will effectivel express information both in writing and om"}r
COMMUNICATION using conventions an§ forms appropriate to the intended audience
QUANTITATIVE Students will be able to comprehend, create and communicate arguments
LITERACY supporte Ly quantitative evidence
Students will value intellectual mwtl'l, demonstrate curiosity about the
II:IIEI;ERLISI:IE world, and be able to increase rfneir Lnnwledge and skills outside of the

experience of the classroom.

LMU|LA

William H. Hannon Library


Presenter
Presentation Notes
Publicized widely -- postcard!
We had a hook.
	Library’s push for information literacy became the University’s push for information literacy outcomes.
Our goals and the University’s goals were in alignment.

Why information literacy?
We could always point to Undergraduate Learning Outcomes.


COLLABORATION

LMU|LA

William H. Hannon Library


Presenter
Presentation Notes
Lucky to have friends, but we nurtured personal relationships with our allies
Library as neutral ground in campus turf battles
Highly political with many tense moments
Library is a resource for the whole campus
Perceived as non-partisan
Actively promoted library as central and neutral venue for discussion and events
Hosted years of UCCC meetings
Hosted Open Forums for campus conversation
We provided food and wine
We helped faculty solve a problem
Who is responsible for this learning outcome? We are. One less thing for them to worry about.
We have the responsibility for Information Literacy learning outcomes because we took the responsibility.
	A time for deference and a time for stepping up.
Being at the table:
Meetings. And more meetings. Four years of meetings – Over 100 by the time Core was adopted.
	If there was discussion of the core, we were there, even when hours went by without discussion of Information Literacy
Spring of 2011, new Core Curriculum was adopted by a campus wide vote of faculty (and librarians) with nearly 70% in favor.
Problems not all solved: ongoing participation necessary
But the Library’s role is very clearly established.	


Institutional Context

l lb ” (‘ ] | UNIVERSITY
LIBRARIES


Presenter
Presentation Notes
About 22,000 undergraduates
5000+ freshmen
70% full time
75% retention rate
40% 6-year graduation rate
Budget cuts: 
16% reduction in faculty; 6% reduction in students
Do more with less
Teach more efficiently
Increase retention & degree production
Enhance first-year experience



B

Institutional Context: Strategic Hooks

UNIVERSITY
LIBRARIES



Presenter
Presentation Notes
Accreditation
New Administration
National Calls for Accountability in Higher Ed
Budget Contraction
Larger Class Enrollments 
Retention and Persistence
Academic Success Center Established 



UNLV Libraries at the Center of Student Learning

Student Success Focus Assessment for Continuous
Improvement

New Administration
Economic

Accreditation
Downturn

General
Education

Reform

New Standards
Strategic Planning and “Value”

UNLYV Libraries

Shifts in priorities
Org Structure
Strategic hires
Collaborations

LEADERSHIP

General Education
and Learning
Outcomes

Curriculum Mapping
for Strategic
Integration

Faculty
Development

Changing Role of
Liaison Librarians




University Undergraduate Learning Outcomes
(UULOs)

e Intellectual Breadth and Lifelong Learning

e Inquiry and Critical Thinking
e Communication

e Global/Multicultural Knowledge and
Awareness

e Citizenship and Ethics

l ID “ {‘ J | UNIVERSITY
LIBRARIES



UULO 2: Inquiry and Critical Thinking

Students should be able to identify problems, articulate questions, and use various
forms of research and reasoning to guide collection, analysis, and use of information
related to those problems.

Competence in the Inquiry and Critical Thinking outcome is defined
by the following objectives:

1. ldentify problems, articulate questions or hypotheses, and determine the need
for information.

2.  Access and collect the needed information from appropriate primary and
secondary sources.

3. Use quantitative and qualitative methods, including the ability to recognize
assumptions, draw inferences, make deductions, and interpret information to
analyze problems in context and draw conclusions.

4. Recognize complexity of problems and identify different perspectives from
which problems and questions can be viewed.

5. Evaluate and report on conclusions, including discussing the basis for and
strength of findings, and identify areas where further inquiry is needed.

6. ldentify, analyze, and evaluate reasoning and construct and defend reasonable

arguments and explanations.
l ]D “ {‘ J | UNIVERSITY
LIBRARIES



PART TWO:
ARTICULATION WITHIN THE CURRICULUM
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SELF-QUIZ: ARTICULATION WITHIN THE CURRICULUM
bit.ly/acrlquiz

Part 2: Articulation Within the

. TRUE FALSE Don't Know
Curriculum

My library has a method/procedure (e.g.
curriculum mapping) for identifying high-
impact courses and programs for
information literacy integration.

Information literacy competencies/learning
outcomes are acquired on a disciplinary
level at my institution (linked to
departmental outcomes)

Information literacy skills are sequenced
and integrated throughout a student's
academic career, progressing in
sophistication.

There is collaboration among curricula
designers, faculty, and librarians to
integrate information literacy at my
institution.

Student learning of information literacy
skills is formally assessed.



http://bit.ly/acrlquiz

LMU’S INFORMATION LITERACY
“BIG PICTURE”

UNIVERSITY LEVEL (undergraduate learning outcome)

Information Literacy: Students will be able to identify info needs, locate and access relevant info, and critically evaluate a diverse array
of sources

PROGRAM LEVEL (core curriculum)

COURSE LEVEL (first year seminar, rhetorical arts, & info lit flag)

Identify info need and
conceptualize research Critically evaluate sources
strategy

LMU|LA

William H. Hannon Library



Information Literacy in the
New Core Curriculum

INTEGRATIONS

Faith & Reason / Ethics and Justice /
Interdisciplinary Connections

EXPLORATIONS
23
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INFO LIT FLAG
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CREATIVE EXPERIENCE
NATURE OF SCIENCE,
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1_2 |First Year Seminarl Rhetorical Arts I’ Theological Inguiry / Philosophical
nquiry / Studies in Diversity / Quantitative Reasoning

LMU|LA

William H. Hannon Library



[
INFORMATION LITERACY INSTRUCTION

FIRST YEAR
SEMINAR

RHETORICAL
ARTS

FLAGGED
COURSES

LEARNING OUTCOMES

Evaluate sources For quality l:y |eaming
how to diﬁ"erentiate between popular an
scholarly sources.

Use the lil)rary catalog an& electmnic
Jatabases to retrieve books or articles,
whether in print or online.

Conceptua'ize an eﬁ"ective I'ESEHFCI'I
strategy and then collect, interpret,
evaluate and cite evidence in written an
oral communication.

Distinguish between types of information
resources and how these resources meet
the needs of different t pes o
selnolarship and discip ines.

Select information that provides
relevant evidence for a topic.

Find and use scho’ar{y and discipline—

specitic protessiona in{-‘ormation.

Evaluate source for re|iabi|it3¢, validity.

accuracy, autl’nority. and bias.

Differentiate between source types
recognizing how their use an importance
vary with each discipline.

INSTRUCTION

[

Online Tutorial

o]

|n~Person Liiorary ]nstruction

Facu|ty Collaborations /Wor]-:slmps /

COnsu ting

LMU|LA

William H. Hannon Library



FYS INFORMATION LITERACY TUTORIAL (YEAR 1)

Lion's Guide to Research & the Library

e 74 Sections of First Year Seminar PRIMO

Iodule 1: Starting Your Assignment Module 2: Types of Information

LHSN’S'GU'IDE
TO RESEARCH & THE LIBRARY

e Tutorial has 4 parts

e Each part consists of 1 module + 1
quiz

e Each part worth a total of 100
points x 4 = 400 points

e 10% of course grade

e Public version of tutorial:
http://bit.ly/YQ34IV

LMU|LA

William H. Hannon Library


http://bit.ly/YQ34lV

100%

95%

90% -

85% -

80% -

75% -

OVERALL AVERAGE SCORES:
FYS INFO LITERACY TUTORIAL (YEAR 1)

93%

87%
» Module (across 74 courses)

m Quiz (across 69 courses)

Starting... Types of Info Finding & Using Info

Evaluating Ethically

LMU|LA

William H. Hannon Library



N (Number of Students out of 1334)

1169
1200 1099 1093
1000 -
800 -
600 - = Module
m Quiz
400 -
200 -
O _
Starting... Types of Info Finding & Using Info
Evaluating Ethically

William H. Hannon Library



RHETORICAL ARTS

Scaffolding

RESEARCH PAPER OR SPEECH:
Using Evidence

Instructors using common assignments

ANNOTATED BIBLIOGRAPHY:
Source Evaluation

PRE-SEARCH WORKSHEET:

Topic Exploration

Pre-Search Worksheet Annotated Bibliography
B Reszearch Diary

LMU|LA

William H. Hannon Library



DIRECT MEASURES

OVERALL AVERAGES

Student scores across 100 sampled
annotated bibliographies. Scored
with a calibrated rubric by a group of
volunteer R.A. instructors.

Appendix C asmignmant adapted from G. Sonmtag, “Hels in Writing Annctations,” sad American College of Grasce, RADAR framewsrt.

Rubric for I tion of A Ribli hy/Resource List:
Criteria Points | Developing Competent Accomplished
(T4-60%) (7-75%) (100-58%)
{Citation) 10 i have major | Citations have minor “itations correetly
Identifies J the errors in the
bilbli hi id ion of i ification of hi
information in bibliographic bibliographi. fi such as
citations information such as [ information such as author, title, source,
author, title, source, | author, title, source, publisher, and date
publisher, and date publisher, and date
{Citation) 10 Citations have major | € jons have minor Citations are free of
Cites sources ical, g ical, spelling. | ¢ ical,
correctly using spelling, formatting, | formatting. or stylistic | spelling. formatting,
a referencing or stylistic ermors errors or stylistic errors
style
{Classification) | 2 A large number of Most sources correctly | All sources
Distingunishes sources incorrectly identified as primary, correctly identified
between identified as secondary, or tertiary as primary,
primary, 5 (5 out of 6) secondary, or
secondary, and o tertiary tertiary
tertiary sources
{Classification) | 5 A large number of Most sources correetly | All sources
Distinguishes sources incorrectly correctly identified
between identified as popular, or trade (3 out | as scholarly,
scholurly. scholarly, popular, or | of 6) popular, or trade
popualar, and trade
trade sources
{Annotation) 10 Does mot address 10 address Addresses
Relevance: usefulness for ess for research | usefulness for
Identifies research topic of a topic of most sources. | research vopic of all
content /main large number of Tends towards SOURCES.
purpose of summary rather than Demonstrales
SOURCEs highe | erit sophisticated level
thinking in stating how | of critical thinl
source adds 1o general | in stating how
adds 1o general knowledge on research | source adds 1o
knowledge on lopic general knowledge
research topic on rescarch topic
(A 5 I ly identifies | Correctly identifies and | Correctly identifies
Relevance: awdience or fails 1o li and add
Identifies address audience level most of the time, | audience level for
audience level level for a large but not for all sources | all sources
number of sources

LMU|LA

William H. Hannon Library




CURRICULUM MAPPING:
IDENTIFYING FLAGGED COURSE CANDIDATES

REQUIRED COURSES/CORE COURSES: Communication Studies
INFO. LIT. LEARNING OUTCOME o
FYS RA.
CMST | CMST | CMST | CMST | CMST | CMST | CMST
(replaces
100, 170 203 204 351 352 451 452
110,
1307,
140)
Identify info need and conceptualize @ N X X
research strategy X "
Critically evaluate variety of sources X X x* X
Locate & access books and articles X X X X [%¥) X
Plagiarism and citing sources X X X X X X X
Interpret and evaluate evidence to
X X X X X
make arguments

LMU|LA

William H. Hannon Library



Example of Sequential Skills for
“Information Literacy Flagged” Course

INFO LIT “FLAGGED COURSE” (ENHANCE)

Find, evaluate & use scholarly

and discipline-specific
professional information

RHETORICAL ARTS (REINFORCE)

Evaluate different types of Select information that
info resources using provides evidence for a
RADAR framework topic

FIRST YEAR SEMINAR (INTRODUCE)

Differentiate between scholarly Investigate the scope of a

and popular sources research database

LMU|LA

William H. Hannon Library
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Vertical General Education Model

http://generaled.unlv.edu



http://generaled.unlv.edu/

Faculty Development Institutes

PRI T

l 'D ” {‘ J | UNIVERSITY
LIBRARIES



Curriculum Mapping

Home First Year Seminar m Sophomore/Junior-Level Courses Senior-Level Courses Digital Learning Objects

English 102 F Comments(0) & Print Page Search: This Guide ¥ | Gearch
Librarian

EJ Blank Lesson Plan Template

Comments (0)

Outcome #1 Identify problems, articulate gquestions or hypotheses, and determine the need for information

Learning Activities:

o Apply “who-what-where-when” approach to focus research topic via the Topic Narrowing Tutorial
« Other pre-research activities tied to the tutorial:

o Look for background information and vocabulary in Wikipedia or CQ Researcher
+« Peercoaches lead students in group work to provide feedback on research questions

Comments (0)

Erin Rinto
Contact Info
Outcome #2 Access and collect the needed information from appropriate primary and secondary sources LLE 1188
4505 5. Maryland Parkway, Box
Learning Activities: 457014
(702) 895-2103
« lUse Academic Search Premier to find information and generate citations Send Email
« Practice keyword searching strategies
« Apply basic search filters Links:
« |dentify elements of a citation Profile & Guides
Subjects:
Comments (0] English Composition

Comments (D)

UNIVERSITY
LIBRARIES
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SELF-QUIZ: OUTREACH
bit.ly/acrlquiz

Part 3: Outreach

My library identifies and communicates
with relevant information literacy
stakeholders within my institution.

TRUE

FALSE

DON'T KNOW

DK

My library effectively communicates its
message about information literacy
through formal and informal means
(e.g. “white paper,” standard publicity
materials, social media).

Dk

My library provides, in collaboration with
other campus units, workshops and
programs related to information literacy.

DK

There is a system of support and
rewards for faculty who develop and
redesign curriculum to include concepts
of information literacy.

DK

My library contributes to the greater
advancement of information literacy in
the profession through the sharing of
“best practices.”

DK



http://bit.ly/acrlquiz

Training @ Center for Teaching Excellence

Core Course Development
Grants & Workshops

Train-the-Trainer IL workshops
Lunch Workshops
First Year Seminar Training

Rhetorical Arts Training

Incorporating the Library’s Information
Literacy Tutorials in Your First Year
Seminar Course

Fresened by:

Eliss Slater Acasts, willeni H. Hannen Library
usan Gardner Archambault, Wikiam H. Hannon Library

Lindsey McLoan, Willsn H. Hemon Librsry

Teaching a First Year Seminar course n

Fequrement? Ths presantation wil gy

hils first-year stucent

L ]

pages s i
em plamentation options and passibia suppiey

Visit S 0N the web at www, Imiedu/cte and like us on Face

= |

~

LMULA

Information Literacy in the Core Curriculum
Thursday, October 20, 2011
12:15 - 1:15pm, in UNH 3030

Students today grew up in the infori
constantly at their fingertips. They ap)
to be fast and easy, and look to Goo
important part of a college education
information sources more critically:
amount of infoermation now _readily
need more guidance than ever at
kinds of “arguments” or “proof.” Find
they need to know how to evaluate fl
sources and where to get the “good
Core Curriculum will formalize and
important information literacy trainil
provided at the request of faculty. Thi
incorporate information literacy learn
Seminar, Rhetorical Arts, and Flagget

Presented by: Susan Gardner and Elig
William H. Hannon Library

Keywords: Information Literacy, Research, Ci

Lunch will be included, please RSVP To teachel
Visit us on the web at wwl

. |

Integrating Information Literacy

Thursday, May 16
9:00 AM -12:30 PM

CTE - UNH 3030
‘Iease RSVP to teachers@Imu.edu

Moderated By:  Susan Gardner, MSLS,
Elisa Slater Acosta

This introduce strategies for
disciplines o satisty the flag requires
reflect on information sources
Introduced. Participants will share expes

literacy into class
ks, Exercises to help students learn how to find
s to support class as: ts and activities wi
ces and assignments and have hands-on time s begin to adapt
the material to their disciplines and courses. Instructors will leave with 2 toolkit of elassroom ideas,
exercises, nd assignaents that they can incorporate into their classes, as well 32 contacts amang LMU's
librarians who will serve as a resaurce and a5 partners for the information literacy components of the new

core.

Visit us on the web at www.Imu.edu/cte and like us on Facebook
(LMU CTE)

LMU|LA

William H. Hannon Library




FIRST YEAR SEMINAR

WILLIAM H, HANNON LIBRARY
Lion’s Guide to Research & the Library: First Year Seminar

Faculty need help incorporating the Tnformation Litecacy Totorial
tutorial into their course content

My grade didn'tshow upin
the grade book.

The tutorial froze so |
shouldn’t have to take it.

e Sample Syllabus Text

* Discussion Topics

| don't know which answers |
got wrong on the quiz/why
can't| see the correct answer
if | get a question wrong on
the quiz?

The module didn’t open when

° Key Points I clicked on it!

e Student Push-back

e Sample Assignments 2014 FACULTY
USER'S MANUAL

LMU|LA

William H. Hannon Library


Presenter
Presentation Notes
STAKEHOLDERS

Director of the Core
58 Full-time Faculty
33  Writing Instructors (Part-time)





RHETORICAL ARTS

DEVELOPING YOUR RESEARCH TOPIC

This exercise is designed to help you develop a thoughtful topic for your research assignment. Answer the
following questions to help you better understand and refine your thinking about your research topic.

A WHAT IS THE TOPIC YOU WOULD LIKE TO RESEARCH?

Common Syllabus
Assignment Collaboration B i s s
Annual Training

Req u i red Li b ra ry I nstructio n C THINK ABOUT THESE ELEMENTS OF YOUR TOPIC:

WHO WHAT WHERE HOW

issue?

LMU|LA

William H. Hannon Library


Presenter
Presentation Notes
STAKEHOLDERS
Director of the Core
44 Part-time instructors
4 Full-time Faculty



INFORMATION LITERACY FLAG

LMU Librarians can be your partners in instruction.
Here are a few ways we can help...

Elevator Speech

* Designing & revising Information Literacy assignments

¢ Instruction - teaching search strategy, how to evaluate
sources

* Designing custom Research Guides/Online tutorials

¢ Assessment - rubrics & testing

* Get Help anytime you or your students need it: Research
consultation appointments, chat or text-a-librarian, in-

person or phone help

http://library.Imu.edu/instruction
http://library.lmu.edu/gethelp

LMU|LA

William H. Hannon Library


Presenter
Presentation Notes
STAKEHOLDERS
Sophomore, Junior or Seniors 
60+ classes 
Advanced IL, Discipline specific
24 Liaison Librarians
     



HOW DO | TALK TO FACULTY?

Your Target

Dr. Bond

Code name: Mr. Away-at-a-Conference
Department: Women's Studies

Status: Full-time tenure track (newish)

Dr. Bond always requests instruction early in the

. . . semester. Dngweelf befﬁre ﬁle}ss, he notigies the
Your mission, should you decide to e e

you are not sure if he has ever attended 1ibrary instruction. The
. . . ” b . class he traditionally teaches has been flagged for information
literacy, but it was his Department Chair who submitted the course
acce pt It. . .IS to Increase CO a Oratlon proposal, not him! Without an intervention, you are worried that
nothing will change, not his assignment, not his behavior. He seems
open to new relationships and collaboration. Dr. Bond says that he

Of faCUIty and other Ca mpus units in neads a little one-on-one help crafting an information literacy

assignment.

promoting and assessing information rruth serw:

WNST 301:Feminist Theories has 2 flags (IL and writing). It is being
taught this fall, but not by the professor who flagged it. In the last

I ite ra Cy p rofi Cie n Cies . ;\ng %rgaﬁm:g)did Tlibrary instruction for WNST 301 (1 time) and WNST

Primary objective:
Explain to Dr. Bond that a library visit alene is not sufficient to
qualify for a flag. He must “incorporate student work that develops
information literacy skills through classroom activities and
assignments and a percentage of the final grade must include
assessment of skills in information Titeracy.” He doesn’'t know the
first thing about the Information Literacy Flag.

1. Educate him.

2. Explain how the Tibrary can help.

Secondary objective:
Convince him to attend library instruction.

LMU|LA

William H. Hannon Library



Course Design

FIGURE 2. TRADITIONAL SUPPORT MODEL—PLANNING AND IMPLEMENTATION

Technalogy
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and course
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Crectt; Patracia bannuss, Dean ol Librares, University of Nevada—Las Vegs

Image credit: Bass, Randy. 2012. Disrupting ourselves: the problem
of learning in higher education. Educause Review, vol. 47, no. 2 l l |-\ l I S ; UNIVERSITY
(March/April 2012) LIBRARIES

http://net.educause.edu/ir/library/pdf/ERM1221.pdf



Course Design

FIGURE 3. TEAM-BASED DESIGN

Writing center
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Crecki; Patreia Lannurr, Dean of Lifearies, Unnoesitg of Movada—Las Viegas
Image credit: Bass, Randy. 2012. Disrupting ourselves: the

problem of learning in higher education. Educause Review, vol. 47, l IN I \ } UNIVERSITY
no. 2 (March/April 2012) LIBRARIES

http://net.educause.edu/ir/library/pdf/ERM1221.pdf
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Integrating Information Literacy into the Core Curriculum:
Creating Sustainable Models

MORE INFORMATION:

e Visit our LibGuide http://libguides.Imu.edu/acrl2015
CONTACT US:

e Susan [Gardner] Archambault  Susan.Archambault@Imu.edu

e GlennJohnson-Grau Glenn.Johnson-Grau@I|mu.edu

e Elisa Acosta Elisa.Acosta@Imu.edu

e Jennifer Fabbi jfabbi@csusm.edu

e Erin Rinto erin.rinto@unlv.edu



http://libguides.lmu.edu/acrl2015
mailto:Susan.Archambault@lmu.edu
mailto:Glenn.Johnson-Grau@lmu.edu
mailto:Elisa.Acosta@lmu.edu
mailto:jfabbi@csusm.edu
mailto:erin.rinto@unlv.edu
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